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Vi

Top Tools for Literacy and Thinking: A developmental approach is both a synthesis and
extension of Top Tools for Literacy and Learning and Top Tools for Teaching Thinking. It
retains the popular and practical focus of previous publications, and it extends them in
innovative ways by linking thinking and literacy to the writing of a range of genre. The
book retains some of the tools described in the previous volumes, but adds new tools and
links them to the demands of literacy programmes and curriculum imperatives that focus
on assisting learners to think.

This CD contains templates selected from the book, and previous publications, that
allow teachers to quickly use tools and writing frames in their teaching. It also contains
model arguments, descriptions, narratives, recounts, explanations and reports that teachers
can discuss with learners. A CD symbol in the margins of the book indicates templates and
models available on the CD.

The contents of this CD may be printed and photocopied for immediate classroom
use.



Top Tools for Literacy and Thinking — Critical thinking |

Simple T-chart D>

Our question:

Our answer:

© Pearson Education New Zealand 2009



2 Top Tools for Literacy and Thinking - Critical thinking

< Simple draft argument writing frame (linked to a simple
T-chart)

What we believe*

Body*

First argument*

Second argument*

Restatement of what we believe*

* Remove the draft writing frame subheadings before you write your final revision.
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Top Tools for Literacy and Thinking — Critical thinking 3

«%% Model simple draft argument (based on a simple T-chart) >
Draft title*Sproy is OIC E
What we believe*

We believe that MAF was Mg,h,t to spray 6or~ the Painted Appee Moth (PAM) .
Body*

First argument*

The PAM cats our native plants, and our pine and gum trrees. (§ all those plonts
die a bot 06 peopee would be out oﬁ a(j,ob.

Second argument*

[ think MAF were r-('g;kt because the spray does not make you gick . [ don't Rrow
06 anyone who got gick..

Restatement of what we believe*

For these reagons [ think MAF was right to spray 6or- the moths.

* Draft writing frame subheadings are removed before learners write their final revisions.

© Pearson Education New Zealand 2009



4 Top Tools for Literacy and Thinking - Critical thinking

< Intermediate T-chart

Debateable question:

Middle position (that might satisfy both sides)

Restatement of what we believe*

© Pearson Education New Zealand 2009



Top Tools for Literacy and Thinking — Critical thinking

«4% Model intermediate draft argument (based on an intermediate (-

T-chart) E

Draft title* F u8 steam ahead

Background*

The East Coast is a popoﬂar retirement and koeidqg, town. (t has an estuary and
ie popafar with boaties. (t abso hag a sand bar ot the mouth of the estaary that i
po wlore with swéem's_ Recently, there has been debate over whether a marina
should be built. T he debate was between the de,weeopems and. boaties on the one
gide, and curfere and indigenous people and others on the other side.

What | believe*

[ think that the Eost Coast Marina should be built and that the indigenous Pe,opee,
and the swéemvs have a weak case opposing the d&weeopment.

Body*
First argument* (Topic sentence)

An East Coast marina should be built becavse a focal Poee indicates that wost
Pe,opee want it A Poee conducted bg, the (Aniwer—sitg, 06 the East 6ow the focal
newgpaper indicated that 72% oﬁ the rate payers wanted the wowina to be built .
Oneg, a handful ofj surflers objected and it ig not clear kow many indigenous people
the protestere actually represented.

Second argument* (Topic sentence)

An Eost Coast marina shoald be built becouse, the construction phase of the
marina. would be a big boost to the focal economy. T here are many people on the
East Coast who are anemploged, eepeciobly outside the koliday season.

Counter argument* (Topic sentence)

An East Coast marina should be built because, the judge of the Environment Court
gaid yes. T his court takes into account evidence pr'ou-ide,d bg, the Historic Places
Trust and morine experts, and the indigenous people who have said they don't want
the marina because it will disturb sacred ground and because it will epoil fiching

gtocks.

Middle position*

The arguments will never be resobred, but people might be happier about building
the marina. iff there wag further study on the poseible impact off the marina on the
bar, and iﬁ the construction was ceose,%g, monitored bg, iud«'gleno«s pe,opee_

Restatement*

T he marina ghould g0 ahead. T he majority 06 peop@e wart it and it has got a

Resource Consent .

* Draft writing frame subheadings are removed before learners write their final revisions.

© Pearson Education New Zealand 2009



6  Top Tools for Literacy and Thinking - Critical thinking

S Complex T-chart

Debatable question:

Order*/ Yes... because References Order*/ No... because References
Strength (pages, dates, Strength (pages, dates,
people ) people )

* 1 = strongest argument; 4 = weakest argument
Responses

Our middle position (that might satisfy both sides)

Final position (that supports one side)

© Pearson Education New Zealand 2009



Top Tools for Literacy and Thinking — Critical thinking

(Iined to an intermediate or complex T-chart)

Background (tell the reader what lead to this argument)*

% Intermediate and complex draft argument writing frame >

My position (are you for or against?)*

Body*

First argument (your strongest argument stated as a topic sentence)*

Counter argument (use the weakest argument from the other side of the T-Chart)*

Middle position (a balance of both sides of the T-Chart)*

Final position (restating your position)*

* Remove the draft writing frame subheadings before you write your final revision.

© Pearson Education New Zealand 2009
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8

Top Tools for Literacy and Thinking — Critical thinking

N @ﬁ Model complex draft argument (based on a complex T-chart)

E Draft tit/e:gpwqg, o n&gl?
Background*

The decision by the Mim'etwgl of Agriculture and Fisheries (MAF) to spray our
city saburbe and Rill the Painted Appee Mothe (PAM) upset many Pe,opee,, Some
people befit town rather than rick their children breathing in the spray. Others
were Qﬁrvou'ti becaause t"b?x%& didn't Rrow what was in the smeee% spray.

My position*

( believe that the MAF should Rill the destructive PAMs, but that the spraging
should stop wntil we Rnow more about the spray.

Body*

First argument* (Topic sentence)

The Mim'strvg, of Agricalture and Fisheries is right to aerial ¢ ray the city to
eradicate the Painted -Ap e Moth becavse 06 the theeat PAMP poses. Aooor-ding,
to o MAF brochare, PAM is o thieot to our notive plonts, and all our pine and
gum trees, and ﬁeower«s we grow 6or~ sale . (6 all those pecmts died a ot 06 peopee,
would be out 06 qd}ob.

Counter argument*

T hiee students in onr class say thot the spray programme ig not wow%ing:, but no
more moths hove been 60&&(1 since NAF spr—o\g»ed. That's a success.

Middle Position*

N ot everyone is going to be completely happy, but probably most people belicve we
ghoald spray. Most pe,opee, pwobabeg think that MXF needs to better communicate
with the Pubeic, to tell Poopee whenr the spragying witl kqppen and to evacuate
asthmatics .

Final position*

Howe,wm, on balance we think that spraying ghould stop antil we Brow more .
MAEF is putting the economy above Pe,opee and rot teeeing/ ug what ig in the sproy.
Most 06 what we Rrow about the spray comes 6rvom MAF, and not everyone trugte
thew . MAF is r'ig,"bt to spray the moths, but we need to Anow more .

* Draft writing frame subheadings are removed before learners write their final revisions.
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Top Tools for Literacy and Thinking — Creative thinking 9

«4% simple creative problem solving tool i

1 What problem are we trying to solve? (Write the problem above the grid below.)

2 Invent solutions and record them in the solutions boxes on the creative problem
solving grid below. The following questions will help you invent your solutions.

> Is there anything you could change about the problem?

> s there anything you could get rid of that would solve the problem?
> Is there anything you could add that would solve the problem?

>  What would be the opposite of the problem?

The problem we are trying to solve is..

Evaluations Solutions

Rating scale: A = excellent solution, B = very good solution, C = average solution, D = below
average solution, F = total failure.

3 Invent evaluations by asking ‘What is the good thing about each solution? (Record
these under ‘Evaluations” on the grid.)

4 Evaluate each solution using the rating scale.

5 The best solution is

6 Now you know your best solution, what is your plan of action?

© Pearson Education New Zealand 2009



1O  Top Tools for Literacy and Thinking — Creative thinking

< Simple draft argument writing frame (linked to a simple
creative problem solving tool)

Dratft title*

What | believe*

Body*

First solution (argument)*

Second solution (argument)*

Third solution (argument)*

Fourth solution (argument)*

Best solution (based on all the arguments)*

* Remove the draft writing frame subheadings before you write your final revision.

© Pearson Education New Zealand 2009



Top Tools for Literacy and Thinking — Creative thinking

aﬁ Model simple draft argument (based on a simple creative >
problem solving tool)

Title*Bueeg, on the Pkone, E
What | believe*

We have a pwobeem with peopee uging cell p’wne@ to bueeg, othersg, but the pwobeem

can be golued.

Body*

T here are o number 06 possibee golutions to this pwobeem.

First solution (argument)*

We could put nanny nets on pkone,e g0 bullics can't text abugive @Qng;qu,e, and that
would be 6&(’:«' to oll.

Second solution (argument)*

We could make uging a Pkone CiRe dm'w'ng a car — you need a licence . But this
licence would say whether You were 06 g,ood character. T hen we mig,ht stop
bublics uging pkon&s, but that would be quite a oosteg, golution .

Third solution (argument)*

We could put tr—&c%ingl devices in Pkone,s g0 we Runew where the bullics were when
theg, gent an abugive text, but that would resalt in more work 60% the poeice.

Fourth solution (argument)*

We, could tr'odnéze,opee, to use cell Pkone Pr—ou'se and that would Pwobqbeg, golve the

Pr—ob@em in the ong term .

Best solution (based on all the arguments)*

8o our best golution is that be,éor'e, Peopee are allowed to own a cebl Pkone tkeg,
have to attend cell Pkone praise closses where tkeg, learn how to send positive
meggages, even to those who Try o bueeg, them.

* Draft writing frame subheadings are removed before learners write their final revisions.
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12 Top Tools for Literacy and Thinking — Creative thinking

< Intermediate creative problem solving tool

1 State the problem (Write the problem above the grid below.)

2a Make sure you know the meaning of key words in the problem.

2b Complete the following: The [problem] is like a

2c Use some facts to describe the nature of the problem.

3 Complete the following: The best solution to the problem would be

4 Invent and record on the grid below, solutions to the problem. The following
questions will help you invent your solutions.

— Is there anything you could change about the problem?

— Is there anything you could get rid of that would solve the problem?
— Is there anything you could add that would solve the problem?

— What would be the opposite of the problem?

- How would ‘others’ solve the problem?

The problem we are trying to solve is

Rating scale: A = excellent/worthwhile solution, B = very good/worthwhile solution,
C = average/worthwhile solution, D = below average/worthwhile solution, F = total failure.

5 Invent evaluations by asking ‘What are the positive, negative and interesting things
about each solution? (Record these under ‘Evaluations” on the grid)
6 Evaluate each solution using the rating scale.

The best solution is

8 Now you know your best solution, what is your plan of action?

© Pearson Education New Zealand 2009



Top Tools for Literacy and Thinking - Creative thinking 13

/ £ Intermediate draft argument writing frame (linked to an >
intermediate creative problem solving tool)

Draft title*

What | believe*

Body*

First solution (argument)*

Second solution (argument)*

Third solution (argument)*

Fourth solution (argument)*

Counter argument*

>

© Pearson Education New Zealand 2009



14  Top Tools for Literacy and Thinking — Creative thinking

Middle position*

Restatement*

* Remove the draft writing frame subheadings before you write your final revision.
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Top Tools for Literacy and Thinking — Creative thinking

@ﬁ Model intermediate draft argument (based on an intermediate [~
creative problem solving tool)

Draft title* | xt bales
What | believe*

We have a Pwobeem with peopee uging cell p’wne@ to bueeg, othersg, but the pwobeem
can be golued. People are beingl hart, they don't want to come to school, and there
hag been a suicide &v&ed to cell Phom bol g,ingz. Cell Phone, Bueeg,ing; is destr—og,ingz
peopee,’s bives. Bg' ‘ bueeging, [ mean pe,opee, are being/ threatened and sworn at. | he
bueeg,ing, texts are like having a K,m'ﬁe, come out 06 your Pkone, and thirough your
emotions . Howe big, is the Pwobee,m? Recent research indicates 20% 06 gecondae
gchool qg,e,d gtudents r'epor«t being the su\b}ect 06 text bueeging;. But the pwobee,m
can be solued.

Cell phone bullying needs to stop, and people who have been bullied need an
apoeoglg, and oOuASeeeing,_

Body*
First solution (argument)*

We could put ranny nets on phones go bullics can't send abugive text eqngque and
that would be 6oir- to all. Net nanny soﬁtwo&e, sereens out abusive eqngumg;e,, but it

may be that the bullics would @no( some other way 06 bu@egjngz.

Second solution (argument)*

We could make uging a Pkone, like dm’w’ng: a car — you need a licence, a character
licence . Then we might stop bublies using phones, but that would be quite costly.
A market in ieee,g,qe or gtolen pkones would dcwe,eop, but at least you could d@«g
Pe,opee, a cell Pkone, if)‘ tkeg, hod a histor«g, 06 bueeg,ingz_

Third solution (argument)*

We could put twac&ingz devices in phom&s g0 we Rnew where the bullies were, but
that would result in more work, for the police. But we think this would be o good
idea, e,speciqeeg, iﬁ each cell Pkone hod a passwowd that oneg, the user Rrew.

Fourth solution (argument)*

We counld train pe,opee, to use cell P"bOK& pwou'sa and that would pwobabe% golve
the Pr-obee,m in the 80K9 tern . [k the end it is Pe,opee, who have to ohou(g,e, not the
te,ohnoeog,g,.

Fifth solution (argument)*

We should hove the power to Pv—osecute, Pe,o{::ee, who bueege and Phone, compouu'es need
the power to disconnect the pkones 06 bollics . We should have this now.

>

15
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Top Tools for Literacy and Thinking — Creative thinking

Counter argument*

But although attendance at phone praise classes sounds good, people who bully are
ei&eeg, not to come . The,g, e more ei&eeg, to steal a pkone,.

Middle position*

Per—haps a combination 06 golutions mig,kt work, 6ow e,x,qmpee,, et nanny was o g;ood
golution because it was 6ou'v° to all, not too oosteg,, no extra work 6or° poeice, and

would be a eong, term golution. ng,be, net nanny and cell pkone praise clagses would
wor-k?

But owr best golution is that Beéor—e peopee are allowed to own a cell phone tlfueg,
have to attend cell pkone, prvou'se, clogses where t’wga learn how to send positiw,
mesgageg, even to thoge who try to bublly then.

Restatement*

Cell phone bublying needs to stop, and people who have been bublied need an
apoeog,g, and oow(ee,eeing,, Ouwe solutions go some way towared soew'ng; the pr«obeem_

* Draft writing frame subheadings are removed before learners write their final revisions.
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Top Tools for Literacy and Thinking - Creative thinking 1/

w@ Complex creative problem solving tool >

1 What is the background to this problem?

Record the problem you are trying to solve above the grid below.
Use the 5 Why thinking tool to help you understand the problem.

Make sure you know the meaning of key words in the problem.

g1 K W N

Complete the following: The [problem] is like a:

6 Complete the following: The best solution to the problem would be:

7 Invent solutions and record them on the creative problem solving grid below. Use the
rating scale at the bottom of the grid on page 18.

—  What could you change that would solve the problem?

—  What could you eliminate that would solve the problem?
—  What could you add that would solve the problem?

— How could you create the opposite effect?

— How would ‘others’ solve this problem?

Our problem is

Evaluations Solutions

>

© Pearson Education New Zealand 2009



18  Top Tools for Literacy and Thinking — Creative thinking

Evaluations Solutions

Rating scale: A = excellent solution, B = very good solution, C = average solution, D = below average solution,
F = total failure.

8 Invent evaluations by asking ‘What is the good thing about each solution? (Record
these under ‘Evaluations’ on the grid.)
9 Evaluate each solution using the rating scale.

10 The best solution is

11 Evaluate the ‘best solution:
—  Use Red Hat thinking to decide how most people might react to this solution.
—  Use Black Hat thinking to decide what is the worst thing about the best solution.
— How does the best solution ‘stack-up” against the ideal solution? (See step 6.)
— Is this best solution a long term solution?
— Is this best solution an ethical solution?
- Will it disadvantage most of the people? Yes No
—  Will this solution take into account the feelings of others? Yes No

12 s this the ‘best’ solution?  Yes No

13 What is your plan of action?

14 Did this tool help you solve the problem?

© Pearson Education New Zealand 2009



Top Tools for Literacy and Thinking - Creative thinking 19

a Complex draft argument writing frame (linked to a complex >
creative problem solving grid)

Draft title*

Background*

What | believe*

Body*

First solution (argument)*

Second solution (argument)*

Third solution (argument)*

Fourth solution (argument)*

>
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20  Top Tools for Literacy and Thinking — Creative thinking

Fifth solution (argument)*

Middle position*

Restatement*

* Remove the draft writing frame subheadings before you write your final revision.
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Top Tools for Literacy and Thinking — Creative thinking

@ﬁ Model complex draft argument (based on a complex creative >
problem solving grid)

Draft title* Text bal eg,i g E
Background*

Repowte in the newgpaper and. evidence 6wom gchool suggest peopee, are
experiencing cell phone ballying that upsete them, creates depression, absences
{yvom school and even suicide Bg, ‘ bueewg’ ( mean Peopee, are be,ing; threatened and
sworn at. | he bo\eeg;ing, texts are like ’Mming/ a Kmu'ﬁe/ come oub 06 your p’fuone, and
throagh yowr emations. How big i the pr-obee,m? Recent research indicates 20%
of secondary gchool aged students report being the subject of text buee%mg,. One

committed suicide .

What | believe*

We have a problem with people using cell phones to bully others, but the problem
can be golued, People are be,«'ng; hart, they don’t want to come to school and there
have been suicides. Cell Pkone bugeeg‘fng, is de,str-og'ing, peopee,s lives. You mig/kt
agk: W’fug, do eopee, bueeg,? [ think the,g, want to 6%8 Powewﬁu@, and the,g, want to
feel powuvﬁuj

bublying is one way to gain attention. (nsecare people don't Rnow themselves, dont
care about others, and are immature and ancaring .

because t’wga are ingecure. [nsecure peop% have few friends and

Cell Phone, bueewg needs to stop and. Pe,opee, who have been bubllied need an qpoeog,g,

and. counseeeingz.

Body*
First solution (argument)*

We could put nanny nets on phones go bublies can’t send abugive boanguage and that
would be 6&(’;«— to all. Net nanny soétwow—e, gereens out abugive eQKg/(LQQI@, bat it may

be that the bullics would @nd some other way 06 bueegaingz.

Second solution (argument)*

We could make uging a Pkone like dr«fw'ng; a cor — you need a bicence, a character
licence . T hen we mig,ht stop bullics uging phon@s, but that would be quite coste%.
A marRet in illegal or stolen phones would develop but at least gou could deny
people a cell phone if they had a history of bullying .

Third solution (argument)*

We could put tr«qcﬁing, devices in pkoms g0 we Rnew where the bullics were, bat
that would result in more work, for the police. But we think this would be o good
idea, espeoiqeeg, Ié each cell pkone hod a pqsswowd thot oneg, the user Rrew.

>

21
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22  Top Tools for Literacy and Thinking — Creative thinking

Fourth solution (argument) *

We could train people to ase cell phone praise and that would probably solve
the pwobeem in the eong: tern . [k the end it is peopee, who have to c,’mou(g@, not the
teoknoeo??,

Fifth solution (argument)*

We should have the power to prosecute Pe,opee who bueeg, and Pkone companies need.
the power to disconnect the phones 06 ballics . We should have this now.

Middle position*

A@tkmg;h, cebl Pkone, praige was rated the best golution on our creative Pr«obee,m
so&»ingz glr«id( think Peopee will be scepticae about whether it will work., and ('6
we use just this solution and. it fails there will be no other solution in place. (t is
r'e,qeeg, not an ideal solution becanse Pe,opee, who get bullied would not receive an
qpoeog,g, or coamseeeing,_ W ho Rrnows whether it would work eongl term? (6 it does
work 601~ the majority 06 Peopee, that's OIC, bat time will tell.

Bout our best golution is that be,ﬁor«e, peopee, are allowed to own a cell Phone, tkeg,
have to attend cell p’ruone praige closses where th,e,g, learn how to send positive
meggages, evern to those who try to bubly them .

Restatement*

Cell Phoue, bueeg,ing, needs to stop, and Peopee who have been ballied need an
qpoeog,g, and. oo:mseeeing,_ Oue golutions 90 some way towared. @oew'ng, the Pwobeem.

* Draft writing frame subheadings are removed before learners write their final revisions.
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Top Tools for Literacy and Thinking — Caring thinking (ethical)

%% simple ethical problem solving tool >

Use this tool after you have decided on an action that might solve a problem, or when

talking about an action someone has already taken.

What is the action?
What good things might happen as a result of this action?
What bad things might happen as a result of this action?
Would this (did this) action involve telling the truth? Yes No Partly
Would this (did this) action involve telling lies? Yes No Partly
Would this (did this) action involve anyone getting hurt? Yes No Partly
Would this (did this) action involve being fair to everyone? Yes No Partly
Would this (did this) action help us all? Yes No Partly

What will others think about people who chose to do this action?

Would this action be right or wrong? (Please say why.)

© Pearson Education New Zealand 2009
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Top Tools for Literacy and Thinking — Caring thinking (ethical)

<

-

@ﬁ Model draft argument (based on simple and intermediate
ethical problem solving tools)

Draft title* {0 one or to abl?

Background*

(t is hared to Rrow what to do when you hove the choice 06 ﬁtmowing/ one group over
another, [ had this Pwobee,m r»e,oe,nte% when, ag captain 06 a winning spor-ts team

had to make a decision between either giving cans of drink to the top playere, or
to all the team members. [k the end [ chose to be trvutfwﬁue, 6&(% and ke,epéue to the

tean .

The argument*

[ decided that aﬁtu« the match afl peag;ews ghould receive cans 06 deink, but my
decigion did not come eu@ieg,_

Body*
First argument*

(§( gave cans of drink to o few top plagers, they would probably feel rewarded
and pleased, bt the majority of plagere who did not receive any cans might feel
ee,ﬁt out, given it wag a team eéﬁowt. So the majority 06 Pqu,em-e would be upset i{g (
choge to give cang off drink to the top plagers.

Counter argument*

(t might seem that the plagers who receive the cans are being treated
diﬁé&r—enf)e%; however, tkeg, were the best Pqu,u"s and t"wme,éor'e, might deserve
the cans 06 drink . Baged on this ar-gument, it would seem that giving drinks to the
top plagers wag justified. T his raises the question off whether obl plagers chould
be treated the same. | his may seem fuir and just, but shouldu't we reward the
best?

Second argument*

(§ only a few plagere benefit from receiving cang of drink it says that the school
only benefits the few who achieve ot the kiglkest level. But this is o team game ,
(6 afl peagaems bene@t 6r~om receiring o can 06 dreink it says that wor-%ing, tog,e,th,ew
ag a team ig something that we and the school think is impor-tant. T his is a more
inclugive action.

Restatement*

( think ofl Pqu«w-s ghould receive a can 06 drinf and that the ex,oeptionue peoug 06 a
6@«) ghould be noted.,

* Draft writing frame subheadings are removed before learners write their final revisions.
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%ﬁ@ Intermediate ethical problem solving tool >

Use this tool after you have decided on two actions that might solve a problem, or when
talking about an action someone has already taken. Ask:

What will be the positive and negative outcomes of each action?

Action 1 (positive and negative outcomes)

Action 2 (positive and negative outcomes)

Which action has the most positive outcomes?

Answer Yes or No to the following.
If you choose the action with the most positive outcomes will you have to:
lie? ... Yes No
find out things about a person’s personal life that is none of our business? ... Yes ~ No
physically or emotionally harm anyone? ... Yes No
break a promise? ... Yes No

If you chose this action would you be treating everyone the same (except where there is a really
good reason not to)? ... Yes No

If you chose this action would you be helping ourselves and the whole country? ... Yes No

If you chose this action what words would people choose to describe your decision? (for example,
‘honest? courageous? mean? compassionate, fair’?).

After answering all the questions please decide whether this action is right or wrong.
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< @ﬁ Complex ethical problem solving tool

Use this tool after you have decided on two actions that might solve a problem, or when
talking about an action someone has already taken. This tool will help you think about
whether an action was right or wrong.

What benefit and what harm will each course of action produce?
Action 1 (benefit)

Action 1 (harm)

Action 2 (benefit)

Action 2 (harm)

Which alternative action will lead to the best overall consequences?

Will this best alternative action respect people’s moral rights (to care, to know the truth etc.)? Yes No
(Please explain.)

Will this best alternative treat everyone the same (except where there is a morally justifiable reason not to)?

Yes No (Please explain.)

Will this best alternative be good for most people? Yes No (Please explain.)

Will this best alternative develop moral virtues (honesty, trust, compassion etc.)? Yes No (Please
explain.)

After answering all the questions please explain why this is the best alternative action (or not).
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Box 1 What are the facts?

Box 2 What is the problem?

Box 3 Who is involved? Name Name
Box 4 How are they Initial response Initial response
affected?

(Go to Box 5) (Go to Box 5)

Later response (Box 4)

Later response (Box 4)

Box 5 What might each
person affected want to
happen?

(Go to ‘Later response’ Box 4)

(Go to ‘Later response’ Box 4)

Box 6 What do you think should happen?
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< Intermediate ethical decision making tool

Box 1 What are the facts?

Box 2 What is the problem?

Box 3 Who is involved?

Name

Name

Box 4 How are they
affected?

Initial response

(Go to Box 5)

Initial response

(Go to Box 5)

Later response (Box 4)

Later response (Box 4)

Box 5 What might each
person affected want
to happen?

Initial response

(Go to ‘Later response’ Box 4)

Initial response

(Go to ‘Later response’ Box 4)

Later response

Later response

Box 6 What actions might happen?

Possible action 1

Possible action 2

6.1 What is the action?

6.2 What are the good things

that might happen?

6.3 What are the bad things

that might happen?

6.4 What are the interesting

things that might happen?

Box 7 Which action did you

choose?
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@ Complex ethical decision-making tool

>

Box 1 What are the facts?

Box 2 What is the problem?

Box 3 Who is involved?

Name

Name

Box 4 How are they affected?

Initial response

(Go to Box 5)

Later response (Box 4)

Initial response

(Go to Box 5)

Later response (Box 4)

Box 5 What might each person
affected want to happen?

Initial response

(Go to ‘Later response’ Box 4)

Later response

Initial response

(Go to ‘Later response” Box 4)

Later response

Box 6 What actions might happen?

Possible action 1

Possible action 2

6.1 What is the action?

6.2 What are the good things that
might happen?

6.3 What are the bad things that might
happen?

6.4 What are the interesting things that
might happen?

Box 7 Which action did you choose?

Box 8 Was this one the right decision?

8.1 Were you concerned for the interests/feelings/well-being of others?

8.2 Will this be a good/bad thing to do in the short term/long term?

Box 9 What was the big reason you chose this action?

Box 10 What did you learn from this making this decision?

© Pearson Education New Zealand 2009
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< «%% Simple evaluating action tool

1 Identify an action or event and why it occurred.

2 Decide if the action or event harmed anybody. (This forms part of the ‘Body’ of the argument text.)

2.1 Did the action harm anybody?

2.2 Did the action harm the person who carried out the action?

3 Did the action or event break any rules? (This forms part of the ‘Body’ of the argument text.)

3.1 Would most people agree that
the action was wrong? Why?

How strongly do you agree? (Mark a cross on the line.)

<
<

»

It was very wrong The action was wrong It was not wrong

3.2 Would you have acted the
same way? Why?

How strongly do you believe you would have acted the same way? (Mark a cross on the line.)

<
<

»

I would have acted the same way I would not have acted the same way

4 So why was the action or event that ‘right’ (or ‘wrong’)?
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w@ Model simple draft argument (based on a simple evaluating
action tool)

Draft title*J egug and the money o‘umg'emfs
Background*

Ou closs hag been tkh&ing, about when Jesug threw the money okomg,e,r-s out 06
the te,mpee, because it wag not the right peaoe, to be doing that .

Our position*

We kave been trying to decide whether JTesug did the r«ig,kt th,ing:, and we think he
did..

Body*
Arguments*

The money oh,m(g,ews may have been pkgetcueeg/ ossowﬁted but pwobo\beg, not hoet
The,? were most oemtoune se,t And wobabe (l tw« the, event Jesug nug,ht
have looked back on wlmt he did and 6@5 t remorse . He wos pr«obqbe% apset by kis

actions,

However, Pwobabeg, most Pe,opee, ot that time would have agme,e,o( with Jegug that
the money okomg,ews ghould not have been in the te,mpee, ( think that in the end «6
nothing elze worked, [ would have done the same thing as Jesus did.

Conclusion*

T he action was right because no one got maee% haet and becanse rules were not

P@Qee% bl"O %JQ/K .

* Draft writing frame subheadings are removed before learners write their final revisions.

>
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£ Intermediate evaluating action tool

1 Identify an action or event and why it occurred. (This helps write the ‘Background” part of your argument.)

2 Decide if the action or event harmed anybody. (This forms part of the ‘Body” of the argument.)

2.1 Did the action harm Initial response
any people (physically or

emotionally)? Later response
2.2 Did the action harm Initial response
the person who carried out

the action (physically or Later response

emotionally)?

2.3 Did the person who Initial response
did the action deliberately

intend to or plan to harm Later response
anyone?

2.4 Were any laws broken? | Initial response

Later response

2.5 Were there any group Initial response

rules broken?
Later response

3 Did the action break any rules? (This forms part of the ‘Body’ of the argument.)

3.1 Would most people have agreed that the action was wrong?

How strongly do you agree that most people would think the action was wrong? (Mark a cross on the line)

< »
¢ »

strongly agree agree disagree strongly disagree

>
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3.2 Were any laws broken?

How strongly do you agree with this legal rules reason? (Mark a cross on the line.)

»
!

<
<

strongly agree agree disagree

strongly disagree

3.3 Were there any group rules
broken?

Do you agree with this group rules reason? (Mark a cross on the line.)

»
|

<
<

strongly agree agree disagree

strongly disagree

3.4 Would you have acted the same
way?

How strongly do you agree with this ‘my rules’ reason? (Mark a cross on the line.)

»
!

<
<

strongly agree agree disagree

strongly disagree

4 Explain why the action was either right or wrong (This is the ‘Our position” of the argument.)

5 Is it ever right to break a rule? (This forms a ‘Coda’ to your argument.)

6 Has completing this tool changed your views about what is right and wrong?
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N Kzﬁ Model intermediate draft argument (based on an intermediate
evaluating action tool)

Draft title*Short okomg;e ot the te,mpee,
Background*

Oue class has been thinking about Tesus’ action when he threw the money
changers out 06 the te,mpee,_ Jesus Pr»e,ow,h,e,cl that the tempee, was the house oﬁ
God.. [nereasing numbers of merchants and money changere were uging the steps of
this house of God as a troding place . Jesgus became annoged ot this and threw the
money chongers out 06 the te,mpee,,

Our position*

T he action was right becausge no one got mmee% huret and because the rules 06 the
te,mpee, were being broken.

Body*
Arguments*

The money changers moy hove been physically assanlted, but probably not hust.
The,g, were most cer«tou'neg, upset, And pwobqbeg,, aﬁter« the event, Jesus would
have looked back on what he did and febt remorse . He was probably apset by his

actions.

However, probably most people ot that time would have ogreed with Jesus that
the money o’umg/ems ghould not have been in the te,mpee. [ think that in the end «'6
nothing efse worked, [ would have done the same thing as Jesus did.

The money ohouxg,ems were 60@@0«)1’«9, their own group rules. Tkeg, had decided
that it wag OIC to trade on the steps 06 the tempee but tke:au were in the wrony
peaoe_ J esus wag not 6o€eowing; any grouwp rules . He was qcti«g/ alone . T he money
okomg,er—s were 60%0:»(«9, their own group roles that were wrongy in that P&me,_

And ify, in the end, nothing else worked [ would hove done the same thing if [ was
Jesus. Sometimes gou have to take the law into your own hands.

Restatement*

T he action 06 J esus was Mgkt because no one got weaeeg, hart and becanse rules
were not r-e,qeeg, broken.

Coda*

Soit mig,ht be DIC to break the rule that ygou shouldn't use 6or«oe, to move peopee
when it Pwe,w,nte Peopee, 6r—om doingl hagw .

* Draft writing frame subheadings are removed before learners write their final revisions.
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%' Complex evaluating action tool

>
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1 Identify an action or event and say why it occurred. (This helps write the ‘Background’ part of your argument.)

2 First reaction: Does your first reaction give you a sense that what happened was right or wrong?

3 Decide if the action or event harmed anybody. (This forms part of the ‘Body’ of the argument text.)

3.1 Did the action harm
any people (physically or
emotionally)?

Initial response

Later response

3.2 Did the action harm
the person who carried out
the action (physically or
emotionally)?

Initial response

Later response

3.3 Did the person who
did the action deliberately
intend to or plan to harm
anyone?

Initial response

Later response

4 Did the action break any rules?

action was wrong?

4.1 Would most people have agreed that the

How strongly do you agree the action was wrong? (Mark a cross on the line.)

<
<

strongly agree

agree disagree

»
>

strongly disagree

4.2 Were any laws broken?

>
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How strongly do you agree that a law was broken? (Mark a cross on the line.)

»
|

<
<

strongly agree agree disagree

strongly disagree

4.3 Were there any group rules
broken?

How strongly do you agree that a group rule was broken? (Mark a cross on the line.)

<

»
' o

<

strongly agree agree disagree

strongly disagree

4.4 Would you have acted the same
way?

How strongly do you agree that you would have acted in the same way? (Mark a cross on the line.)

<

»
o

<

strongly agree agree disagree

strongly disagree

4.5 Was the action
inhumane?

How strongly do you agree that this action was inhumane? (Mark a cross on the line.)

»

<
<

strongly agree agree disagree

strongly disagree

4.6 Did the action break any religious rules?

How strongly do you agree that this action broke a religious rule? (Mark a cross on the line.)

<

»
|

<

strongly agree agree disagree

strongly disagree

5 Was the action that right or wrong?

6 Is it ever right to break a rule? (This forms a ‘Coda’ to your argument.)

7 Has completing this tool changed your views about what is right and wrong?
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w@ Model complex draft argument (based on a complex >
evaluating action tool)

Draft title* \ o negotiations 6% money lenders E
Background*

Ous class hag been tkin&ing/ about Jesus’ action when he threw the money ohtmg»uts out
ofj the temple . Jesus preached that the temple wag the house of; God.. (nereasing numbers
of; merchants and money changers were uging the steps of; this kouse off God as a trading
Petme. Jesgus became oumogle,d ot this and threw the money oktmg;uvs out 06 the te,mpee,_

Our position*

T he action was m’g;ht becoause no one got weq@@% haet and becanse the rules 06 the tempee,
were be,ing; broken.

Body*
Arguments*

The money changers may have been physically ascaubted, but probably not huet. They
were most certainly apset . And probably, after the event, Jesus would have booked back
on what ke did and felt remorse. He was probably upset by his actions.

However, probably most people at that time would have agreed with Jesus that the
money changere chould not have been in the temple . [ think that in the end if nothing ebse
worked, [ would have done the same thing as Tesus did.

The money changers were following their own group wuees.wag, had decided that it was
OK to trade on the steps o the te,mpee, but tkeg, were in the wrong peace. J egus was not
6o€eowing; any group roles . te was ouoting, olone. T he money okomg,em—s were 60@@000(«9, their
own group roles that were wrong in that pecme,,

And ié in the end nothingz else worked [ would have done the same t’wing, iﬁ [ wag Jesus.
Sometimes you have to take the faw into your own hands .

Jesug dida't do an tfwing/ inhumane . He did not tortare and Rill the money lender, qetkoug/k
there were lots oz inhamane tlru'ngls done bg, Christions dw«ing, the Crucades. So q@thwg;k
he was C;od% he wag still acting kumtme,egl. And ke didn't break any religions rules — it
was the money lenders who did that.

Restatement*

T he action 06 Jesus was r—ig;’rbt because no one got woqeeg, hurt and becanse rules were not

F‘@Qee% bb"O &;@K .

Coda*

Soit mig,kt be DIC to breok the rule that you ghouldn't use 6or—ce to move Pe,opee, when it
pr—eu-e,ntg Peopee 6r—om doing« howm to others. But it has g,ot me thfn&('ng, about whose fow (
ghould obe,g, @wet — the low 06 the lond or QOd’s fow.

* Draft writing frame subheadings are removed before learners write their final revisions.
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< Wﬁ“ Cooperative learning tools for use with Socratic thinking

= Wait time

Pausing for a few seconds increases the likelihood that learners will say more.

w# Think-pair-share

Pose a question to the group, ask them to think of an answer then pair with a partner and
tell them the answer. Finally, ask learners to share their partner’s answer with the group.

w# Summarise-pair-share

Ask learners to summarise (in one sentence) the dialogue to that point, then pair with a
partner and rehearse their summary. Finally, ask learners to share their partner’'s summary
with the group.

=# Question-pair-share

Ask learners to think of a question related to the dialogue, then pair with a partner and
rehearse their question. Finally, ask learners to share their partner’s question with the

group.
=# Can you tell me more prompts

Often this prompt is enough to encourage a learner to add further information/argument to
the dialogue.

=# Can you tell me more clearly prompts

This prompt is aimed at learners clarifying what they have said, often rewording it so that
the meaning is clear.

=# Withholding judgment

As the name says, this involves you in using a ‘interesting’ or ‘thank you” or ‘I see’ or
Aha’ response rather than a ‘Yes, you're right’ response. Withholding judgment tends to
maintain the dialogue.

w# Class surveys

It is useful to pause a few times during a Socratic dialogue and ask learners how many
agree with a point just made.

=# Devil’s advocate

This is when you deliberately take an opposite position during a Socratic dialogue.
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Words describing
the character

Characters

‘All’/’some’/'none’/'few’ type statements

Scale 0 = does not possess this quality, 5 = does possess the quality in abundance

Listing or contrast statements (Like/unlike/in contrast to/similar/different).

1
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< f«zﬁ Model simple draft description (based on simple fiction

meaning grid)

Draft title* O d. ond. youny
Introduction*

T here are 60‘”"' main characters in Little Red Rio(ing: Hood' . [ want to describe
Little Red ﬁidfngz Hood.

Body*

Comparisons*

LiRe her grondmother who was ofd and frail, Little Red Riding Hood wos waive.
She took the advice 06 a stranger (tke, woeﬁ) , and we have been told never

to talk to strangers when walking home from school. She couldn't tell the
o(i(gﬁewence, between the wolf and her grandmother, (n contrast to the woodeutter

who wag strong because he Killed the wolf, Little Red Riding Hood was feeble .

Comment*

Bat ( think she leornt o lot 6r—om ket e,x,Pe,rvie,noe_

* Draft writing frame subheadings are removed before learners write their final revisions.
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Start of story

End of story

41

Descriptors

Characters

‘All’/’some’/‘few’/'most’/ statements

Scale: 0 = does not possess this quality, 5 = does posses the quality in abundance.

Listing or contrast statements (Like/unlike/in contrast to/similar/different).

1
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<

-

Rﬁ Model intermediate draft description (based on an
intermediate fiction meaning grid)

Draft title* T e okomg/('ng; 06 Jare

Introduction*

Some aspeots 06 Jane’s character okomgzeo( {yvom the be,g,inm'ng; 06 the etowg, to the
end.

Body*
Comparison*

She was as determined, sensible and egotistic at the be,g,imu'ngl 06 the story asg
ghe was at the end. Bat, she was oemtou'neg, more loved by the end ofj the story.
(t seemed that her mother and 600(7,1,%' were quite 6"'(&8(;7"0&6(1 with her ot the
beg;inning/ 06 the story. Theg, pwobabe% didnt ove her ag mach then ag tkeg, did at
the end ofj the story.

Comment*

Jane was a stable character, while her porents changed becanse they learnt o bit
about themseloes.

* Draft writing frame subheadings are removed before learners write their final revisions.
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Key:

Start of story

End of story

Specific event

Reference
and/or quote
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Descriptors

Characters

‘All’/'some’/few’/'most’/
statements

Scale: 0 = does not possess this quality, 5 = does posses the quality in abundance.

Listing or contrast statements (Like/unlike/in contrast to/similar/different).

1
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< w@ Model complex draft description (based on a complex fiction

meaning grid)
Draft title*J ane and. the Jester

Introduction*

Jane is a main character in the story ‘Jane and the Dr-ag:on' bga thtinBo%uton, and the
Jester is o minor character, But without the Jester this gtorvg. would ot wor-k as well ag it
does. Wkiee thesge two characters hove a lot in common there are also dié erences ,

Body*
Comparison*

Both Jane and the Jester are sensitive characters, and stay sensitive from the beginning

to the end of; the story. (f angthing, the Jester is more sensitive becanse he lent Jane

hig armour, and because he listened to her sgampqtheticqeeg,. Jare ghowed sg,mpathga to the
Drogon. On the other hand, Jane was not particalarly sensitive to her parents, especially to
her mother's wighes.

Comment*

(6 [ was Jane [ wouldn't be either. Jane's mother gshould have let her become a &nig;kt_
[ would hove rated Jane's mother og ingensitive .

Comparison*

Both Jane and the Jester were unloved at the be,g:imu'ng; 06 the story, but not so ot the end
becouse Jane earned the fove 06 her parents and the respect 06 the %ing/ 60:«» bringing back
the Prince. T he Jester was loved bg, Jare at the end 06 the story. We can tell this because
ghe invited him to dance with ker ot the ball.

Comment*

Hopeéueeg, Jane's parents leornt some,tking, about how to be better parents.

Comparison*

Jane was abways determined, the Jester was not. She had a goal of becoming a Knight and
ghe dreamed about that goae. T he Jester on the other hand was too small to be a &,m'g,kt and.
seemed to have given up on qckiur('ng, any g,oaee_

T he author constructed Jane as an independent, determined goung eao(g,, which wos rot what
You were SuPPOSed to be in the Middle AQ/QS . T;)dqg, we would call Jane a role model 60%
women . At the be,g,inm'ng/ 06 the story the author constracted Jane's mother, the other
Ruights, and the (Cing's son as the powerful characters. But this changed after Jane
bwoag,kt the Prince back to the castle. T he author uses this story to attack the idea that

a woman's peace ig in the castle Sewing and eooﬂaing; aﬁtaw the upper class peopee_ He r«e,aeeg,
made us think about the gender values and belief off Pe,opee, biving doring the Middle Ag,es and.
that is still relevant todaga.

* Draft writing frame subheadings are removed before learners write their final revisions.
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Looks

Looks like/is

Topic

Sounds

Sounds like/is

>

\/s

Feels like/is

>
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Description
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@ Model simple description (based on a simple Y-chart) >

-

Antarctica is a beinding,eg, be,mktiéue lond.. [t Cooks like the inside oﬁ ouye ér-e,e,ze,r-,
but on a mach gm—omdem— scale . Like the ice in our 6weeze,w it is cold, seippem'% and

c(omg:em'ous . T he wind howeing/ like a eoneeg, dog;, can break the endless silence .
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< Intermediate Y-chart

Looks

Looks like/is

Topic

Sounds

Sounds like/is
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Description
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< «zﬁ Model intermediate description (based on an intermediate
Y-chart)

Mother Teresa was a compassionate person. She books hamble in her simple habit.
Bt she looks so 6&*—0&@, g0, rather thon an arm to hold you, it looks bike we ghould be

hoeding her hand (which is wkg, we rated this comparigon o 2) . She aewagas geemed
to have a eootkingl word for less 6os~tuu(0d?e Pe,opee,, She wos a nurse who tended to
the needs 0{3 the most vulnerable Pe,opee in the world. Her lined 6&0@ fooks wise 60"0"(
mony yeors 06 experience, Her shin looks all diied up 80 we dont think she would
6e,e, soﬁt to touch or life a goothing strean. But her hand would Qewqg,e be there
to help.
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Complex double Y-chart >
Looks Thinks
() ()
() ()
() ()
() ()
Looks like/is a Thinks like/is a
() ()
() ()
() ()
() ()
Sounds Feels
() Topic ()
() ()
() ()
() ()
Sounds like/is a Feels like/is a
() ()
() ()
() ()
() ()
Acts Smells
() ()
() ()
() ()
() ()
Acts like/is a Smells like/is a
() ()
() ()
() ()
() ()

Scale: (0) = does not have this quality, (5) = has this quality in abundance.

Description
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N w@ Model complex description (based on a complex double
Y-chart)

g When [ stroke our cot as she stretehes out warm on my bop, she feels fragile . She

is goung, only 12 weekse, and [ can feel the bones in her bithe body. She purrs like
a deeply contented engine as [ stroke her. Dn damp doys she comes inside, freeds and

Jumps up on me to drey off;. She smells like damp clothes, and her breath smells o
bad..
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@ Descriptive texts: explanation and example

Descriptions are often embedded within other text forms. Character descriptions, for
example, are often embedded in narrative. Descriptions are characterised by evocative
vocabulary, the elaborate use of sensory language, figurative language and ‘showing’
rather than ‘telling’ through the use of active verbs and precise modifiers. Descriptions, like
narrative, help writers create mood and images in their readers’ minds.

The structural conventions of descriptive writing, if there are any (the ‘topic’, ‘detail’,
‘example’ pattern may work against the composition of effective description), are probably
best seen at the paragraph level (see paragraphs based on Y-charts, pages 47, 50 and 52),
and best described in terms of function rather than form. However, beginning sentences in
a description can also engage readers through the use of:

> participles: Splashing in panic, I tried to keep afloat and attract the lifeguard’s
attention.

> adverbs: Watery sunlight pierced the rain-soaked, holed curtain.
> nouns: Cow bells rang in the stadium.

> phrases: Along the beach walked the lifeguard as if she had not a care in the world.

For example, in the following complex paragraph the writer engages the reader in the
opening sentence with well crafted, vivid sensual images. The second sentence is short
like the first. In contrast, the third sentence is longer and begins with an active verb, and
maintains action through the use of precise modifiers ‘guttural screams’. It is likely that
the narrator (‘') would say what they did, and describe, for the reader, where the camera
operator and other people were and how the narrator felt.

The smell of freshly perked coffee pervaded the kitchen. I flicked on the plasma screen
while wiping the sleep out of my eyes. Stunning images of the Twin Towers imploding into
down-town New York, together with the sounds of guttural screams, blasting horns, and
two gargantuan buildings crunching to the ground, attacked my eyes.

© Pearson Education New Zealand 2009
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< @ﬁ Simple draft description (based on a simple analogy thinking
tool)

E Draft title*J amie
Introduce the ‘thing” you are describing / explaining and give readers’ clues as to what you

have written*
Jamie is not your r»elg,ueouf- bog. He acte, looks and sounds like o wild animal.
Body*

Jamie has the boo(g, 06 a g,orvieea, that ig, broad shoalders, ghort ee,g:s and a big,
gquor-e head. Dut oﬁ that head comes a voice like a k%evm, hig’w, ouo&@ing, and
somding, ingane . But ke can run bike a cheetak (whick is 6uumg, 6ow o guy with o
bodg like a 90«»56(2&) . Like the cheetah, his ran is {ymt and ex,peositre, but short.

Ending*
J amie does not ook like your r-eg;ueom bog,,

* Draft writing frame subheadings are removed before learners write their final revisions.
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aﬁ Simple draft description with comparative structure (based >
on a simple analogy thinking tool)

Like an eortkquo&e/, war produces death and flear. We can see wornings off both . E

(nitlaee% diéﬁewenoe@ 06 opinion arige amony Pe,opee,, like pressure buu'eding: between
tectonic plates prior to an ewtkqu@&e. Both these events take time and both create
‘heat’. Small outhreaks of violence ueuqeeg‘ Pwe,oe,de, wor, | hese are liRe small
trremorg and the release off gos prior to an carthquake. T hese gocial tremors occur
prior o the big, shock, 06 ware, All-out war is like a major ewthqu&&e. Both result
in death, misery and destraction, and when war ends revenge Rillings occur bike the
aﬁttw—shoc&s 06 an eomtkq:m&e,_ After o war hatred remaing among Peopee, and Just
ag predictions of another carthquake unsettle people, o too, people remain on edge’
aéte,w aQ woe,

© Pearson Education New Zealand 2009



56  Top Tools for Literacy and Thinking — Caring thinking (affective)

< @ﬁ@ Intermediate and complex moral emotions tool (linked to an
intermediate argument, narrative and description text)

Before you start, choose whether you are going to evaluate your feelings OR the feelings
of others.
The event you wish to examine is:

For your initial response draw a A on the 1-10 scale.
For your later response draw a e on the 1-10 scale.

1 How angry/disgusted/annoyed with Not at all Totally
yourself/others do you feel about this < >
event? 1. 2 3 4 5 6 7 8 9 10

2 How embarrassed/guilty do you feel Not at all Totally
about yourself/others for taking part < >
in this event? 1T 2 3 4 5 6 7 8 9 10

3 How much compassion (for the Not at all Totally
distress of others) do you have/do you < >
think others have towards those who 1 2 3 4 5 6 7 8 9 10

took part in this event?

4 How much empathy (understanding Not at all Totally
of other people’s feelings) do you < >
have/would others have towards 1 2 3 4 5 6 7 8 9 10

those who took part in this event?

5 Do you feel that because you/others Not at all Totally
took part in this event you/they did < >
others a favour or a good deed? 1T 2 3 4 5 6 7 8 9 10

Your total based on your later response = ..../50

Reflection:
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Wzﬁ Model intermediate draft argument (based on an intermediate >
moral emotions tool)

Draft title* Cko&ting; dur-ing; the cross co«ntr—? E
Background *

[ ‘cheated’ iuuﬂ'('ng the cross c,oumtr-g, bg, to&ing, a ghort cut tkwoug,k the bush .

My position*

This Moy Surprige you, but (' not r«e,qeeg, Sorry [ did! ('m not e,speoiqeeg, angry
( did it, nor om [ disgusted by my ‘cheating’, because sometimes ‘cheating is
necessary,

Body*
Argument*

('w not especiolly emborrossed about taking o short cut, although [ would be if

( kad beer found out. e [ caid, sometimes ‘cheating’ is necessary. (f [ had been
60&«& out then [ would have 6e,et sorry 609" the other runners becanse t"oe,g, would
have jumped to conclusions, and they would have been the wrong conclusions. And (
would have understood their disappointme,nt.

Argument*

(6 ( was in their (wuwu'ng,) ghoes [ would hove 6@9(: the same way. Bat as [ have
gaid, sometimes ‘cheating’ is necessary. You see [ actually did do myself and the
others a 6tmow~, because [ had a stomach upset and. the more [ ran the sicker

[ got. [ took the short cut into the bugh because [ kad to vomit . . .and [ did the
others a 6cwouw° bg, not vomiting on the cross counbry courge, [ continaed t’w—ouglk
the bush and saved myscelf a bot of running. [t was the onby way [ could have

compeete,d the course .

Restatement*

T ke moral 06 this tale is ‘don't&lump (or- mm) to conclugions’ . Sometimes ‘ckeating;’
(8 necessary,

* Draft writing frame subheadings are removed before learners write their final revisions.
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< Simple plotline

Time
Episodes
Setting I Resolution
il D
Episode 1 Episode 2 Episode 3 Episode 4 Episode 5
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Simple and intermediate draft narrative writing frame (linked >
to simple and intermediate plotlines)

Draft title*

Setting*

Episodes*

Resolution*

* Remove the draft writing frame subheadings before you write your final revision.

© Pearson Education New Zealand 2009



60

Top Tools for Literacy and Thinking — Episodic thinking

<] Rﬁ Model simple draft narrative (based on a simple plotline)

E Draft title* Little Red Riding; Hood
Setting*

Once upon a time, there was a g,irve named Little Red Riiing; Hood, who bived with
her mother in the forest.

Episodes*

Ore mowm'ngz her mother ashed hewr to take some cookies to hew 3,o°&mimoth¢w who
bived deep in the 6owwt,

She eeét in the morning and met a woeé in the 6os~e,st_ The wo% tricked her to
toke a diﬁﬁw—ent pod:k.

She reached the cottage and wasg tricked bg, the wo% who was dressed ap in

C;rvm«ima's clothes and in C;ququ's bed.

The woeﬁ ate Little Red Riding' Hood .

Resolution*
But later she was reseued bg. the woodeutter who cut the woeé open and let her

out,

* Draft writing frame subheadings are removed before learners write their final revision.
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Time

Top Tools for Literacy and Thinking — Episodic thinking

61

>

\/

Setting

Episodes

A

—

D

Resolution

Episode 1

Episode 2

Episode 3

Episode 4

Episode 5

Feelings

The
character’s
feelings

Your
feelings
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N @ﬁ Model intermediate draft narrative (based on an intermediate
plotline)

Draft title*AA d&ng,e,rvom walk in the 60?‘-0@t
Setting*

Onee upon a time there was a giwe named Little Red Riding Hood who lived with her
mother in the 6‘or~est.

Episodes*

Ore worring her mother aghed her to take cookies to hew gmowimothe,w who lived
deep in the forest. She looked forward to seeing her grandmother, but she was
a bit anxious about walking in the dowk forest. While walking thr-ough the forest
ghe met a woeﬁ, who scared hew, and that was Just the be,g,inm'ng; 06 hew pwobeeme.

She listened newwomeg’ to the wo% ond. took his adwice to take a diéﬁewe,nt pod:h
to q:«vomdmu's. o nﬁor«tunateeg, this wos a eOKgI?A" Pqth than the usual one she took .
She had been tricked and, when she realised, felt apset that the wolf kad fied to

hesw,
She @naeeg arrived at QV«Mdma’s, a bit tired aﬁtaw the eong, wall . She went
ingide to give her the cookies, but didn’t realise it wag the woeé in QWomqu’s bed.

She noticed that Grandma hod big eges and noge and teeth, and thought that was
etr'omg:e,. But it was too late . She was kowwiﬁiei and eaten bg» the woeﬁ.

Resolution*

To her relicf, she was rescaed by the woodeutter who cut her out of the wolf's
Tummy .,

* Draft writing frame subheadings are removed before learners write their final revision.
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L .
Complex plotline >
Time
Episodes
Setting Resolution
1 3 4 5
Problem
Response
Response
Action
Outcome

Draw an arrow between the episode being studied and the ‘problem’, responses’, ‘action” and ‘outcome’ box below.

63
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Complex draft narrative writing frame (linked to a complex
plotline)

Draft title*

Setting*

Episode’ *

Problem*

Response*

Action*

Outcome*

Resolution*

Repeat for other episodes as needed.

* Remove the draft writing frame subheadings before you write your final revision.
T The episode you chose to study on your complex plotline.
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@ﬁ Model complex draft narrative (episode 2) (based on a >
complex plotline)

Draft title* Crumbled cookics E
Setting*

Aétem' wae&ing; 60% a 6%) minubes tlw—o«g;h the cool 60%@@(’,@, Little Red Riding, Hood
met the woeﬁ in o peace, where the poi:’w to Qr%mdma’s div-ided in two.

Episode 2*
Problem*

The woeﬁ was o tr«ic&g, character, H e wanted to g,et to C;ququ,s house @wst_

Response*

So he lied when he told Little Red Riding; Hood that she counld take o shorter’
pod’,k to C;mmo(mq's.

Responses*

Bat Little Red Riding, Hood didn't Rrow whether to belicve the woeﬁ_ She wanted

to get to QPowimq,s quu'c@,eg,, but o(eep down ghe did not trust the woeﬁ, Etmntcmeeg,
ghe took his adwice

Action*

She set 066 Qeon? the ‘shorter’ patk. She didn’t Arow that this was weaeeg, a
eong/e,rv way o q:ﬂ«mdma,s The woeﬁ had tricked her, and he wasg going to get to
GQrondma’s first. That was his plax.

Outcome*

The woeﬁ took the shorter path and got to Qrvquo(ma’s @wst.

* Draft writing frame subheadings are removed before learners write their final revision.
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< Simple timeline

Date/Time Event Feelings
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Simple draft recount writing frame (linked to a simple time- >
line)

Orientation* (Say what you did with your timeline and why.)

Patterns* (you can see on your timeline)

Comment*

* Remove the draft writing frame subheadings before you write your final revision.
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N @ﬁ Model simple draft recount (based on a simple timeline)

Draft tit/e*—rwanspowt ov-er time
Orientation*

[ researched tmmspowt and made a timeline about tmmsporvt 6r°om 1750 to 1997 .
The timeline has facte about trains, planes, ships and gpace craft.

Patterns*
T here were 150 years between the inv-ention 06 the steam train and the @V«et

Qewopecme,, But there were oneg, 50 years between the Buu'eding, 06 the Titanic',
the eomg,e,st ste,amekfp 06 her time, and the @r«et nuclear Power-ed cargo ehip.

Comment*

(t seems thot the time it takes to inv-ent rew 6or—ms 06 powe,r-e,d transport is getting
ghorter. [ wonder what new 609«9« 06 power will allow us to travel tkwmg;k spaoe?
( wonder iﬁ corg had not been invented would we still be Mding/ horses and steam
traing?

* Draft writing frame subheadings are removed before learners write their final revisions.
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Intermediate timeline >
Who?
Where?
What?
Time
Event
How?
Why?
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g Intermediate draft recount writing frame (linked to an
intermediate timeline)

Draft title*

Orientation*

Body*

Event one*

Topic*

Detail*

Comment*

Event two*

Topic*

Detail*

Event one*

Topic*

Detail*

Conclusion*

* Remove the draft writing frame subheadings before you write your final revision.
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«%% Model intermediate draft recount (based on an intermediate

timeline)
Draft title*fX cas for the Pe,opee,: the Model T Ford E
Orientation*

( uged my timeline when [ was r—ese,ow—ohing, the Model T Ford. [ booked 600"
inéowmod:ion about who invented the car, what it looked like, and when and where
and wkg, it wag invented.

Body*

Event One*

Topic*

He,mvg; Ford built the Model T Ford.

Detail*

He built the @r-st one K 1908 in a ﬁtmtowg; in Detroit. T he cor wag black .

Comment*

Henr«g» Ford Pwobabegf didnt life colour, but other pe,opee, do.

Event Two*

Topic*
The Model T Ford was ma@s—pwodu&&d.
Detail*

(t wag built on an stembegl line with one wan bou'eo(ing/ the same Port 06 each cas,

Comment*

T his was a very 6uet way to build a car. Ford was innovative .

Conclusion*

The Model T Ford was a g;ood car because the a-erage person could qﬁﬁowd it (:t
wag built che ) But there were some not o g,ood th,mg;s about the pwoiuot(on
o tke, odeeO:F gowd (t must have been boring wowﬁmg; on o mqse—pr-oduotlon line,,
and with all those cars about on the streets there were bound to be accidents with
pedestrions and horses and other cars.

* Draft writing frame sub-headings are removed before learners write their final revisions.
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Time

< Complex timeline

Event

Detail

Event

© Pearson Education New Zealand 2009
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Complex draft recount writing frame (linked to a complex >
timeline)

Draft title*

Orientation*

Body*

Topic*

Detail*

Comment*

Link*

Topic*

Detail*

Comment*

Conclusion*

* Remove the draft writing frame subheadings before you write your final revision.
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A w@ Model complex draft recount (based on a complex timeline)

Draft title* | he Model T Ford

Orientation*

Henry Ford achicved his dreom to uge an asee,mbega fine to Prvoduoe, okeap cors. But there geems
bittle doubt that iﬁ He,mﬂ'% Ford had not inv-ented mass Pr—od«wtion gomeone elge would have .
Aethoug:’w his car come oneg, in black it was kugweg, Suooe,ssﬁue. Ag more were gold the pwioe 06

the cor droppe,d. T here were so many made that «'6 you have seen o r-e,qeeg, old mov-ie you Pwobqbege
will have seen o Model T Ford.

Body*
Topic*
The Model T Ford was @V-st Pwoduce,d in 1908 bg, Hem*g, Ford.
Detail*

He built the Ford Motor Compoutg; 6&0(30%? i 1903, in Detroit. Bg 1908 the 6&%0;«—3, moSS—
pwoduoe,d one 6ow~—cg,eindw~ car every 24 seconds.

Comment*

That's fast production, but what the timeline does not show us is the impact on people who
wor-Red on the mags—prodaction fine . [t must have been boring worRing on a mags—prodaction bine .
W hat we do Rnow ig that with all those cars about there were bound to be twqﬁﬁic accidents
with pedestrians and horses and other cars. Also, the production of so many care signalled the
beginning of; air pollution from car exhousts and an increaged demand for peteol.

Link*

Bt moass pwoduotion brrought down the price oﬁ car8 ﬁor— the Pe,opee,_
Topic*

T"b@ M Odee T Fof"d was P?"Od&@@d bez(’z(l(ksel Pelopeel K@&d&d (',"be,ap CcarS .,
Detail*

At one time the cor gold 604& od% $280. S0 a lot 06 Pe,opee, bougfwt it — 15 million cors were sold
in 19 years,

Comment*

(t was a pity tkeg, were abl black, bat Pe,opee needed their indepondenoe and this o"ueqp black car
gave thew that .

Conclusion*

Hemvg, Ford had a g/ood idea in 1908 . He mode ofweap o8 quio‘%ecg. -Aétem Ford died his company
grew to become one 06 the big,g,e,st in the world — and produced cars in many colours . Whot we can
learn ﬁwom hin is that ygou need to be innovative and quq&ﬁiui to make your dreams come true .

* Draft writing frame subheadings are removed before learners write their final revisions.
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>

Event

p» Event

Explanation

Draft diagram explaining the event

Draft written explanation of event

Explanation

Draft diagram explaining the event

Draft written explanation of event
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P  Event

Event

Explanation

Revised diagram

Revised written explanation of event

Explanation

Revised diagram explaining the event

Revised written explanation of event
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N7 77 9. -
Simple forked flow diagram >
The final explanation  The thing to be explained Diagrams and captions
Diagram
Explanation
v
y
. |
) |
Diagram

Explanation
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- «%% Model simple draft explanation (based on a simple forked
flow diagram)

E Draft title*H ow 6@1’&8 walk upsitie, down
Engagement*

Have Yyou seen black 6651 marhs on the oei@ing,?

The thing to be explained*
Flics con wolk on ceilings and this is how they do it.

Body*
Explanation*

T’wg, have speoiqe 6eet, T hesge 69’9’t are covered with tiny hairs that ke,ep them
grip on the ceieing,. At the tip of cach hair is a drop oﬁ'geue' The g,eue, he,eps the
663, wolk on the ceieing,.

Restatement*

This is Pouvteg. wkg, 6€ie@ con wabll on oeieings. Can you think 06 other reagons?

* Draft writing frame subheadings are removed before learners write their final revisions.
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%% simple looped flow diagram >
Diagram Diagram
Caption Caption

The thing to be explained is:

Diagram Diagram

Caption Caption

‘\//
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< Simple draft explanation writing frame (linked to a simple
chain, forked or looped flow diagram)

Draft title*

Engagement* (Say something that is going to interest your reader in this explanation.)

The thing I'm going to explain* (Use the word ‘why” or ‘how” and give the reader some information about what you are
going to tell them in the body of your explanation.)

Body*

Explanation 1*

Explanation 2*

Explanation 3*

Restatement* (of the thing you explained)

* Remove the draft writing frame subheadings before you write your final revision.
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T

Draft diagram

Draft and revised caption

Draft diagram

Draft diagram

Draft and revised caption

A

Draft and revised caption

Draft diagram

Draft diagram

Draft and revised caption

A

Draft and revised caption
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g Intermediate draft explanation writing frame (linked to an
intermediate looped and forked flow diagram)

Draft title* ¢

Engagement and phenomenon*

Body*

Description*

Explanation*

Description (linked to the above explanation)*

Explanation*

Restatement*

* Remove the draft writing frame subheadings before you write your final revision.
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aﬁ Model intermediate draft explanation (based on an >
intermediate looped and forked flow diagram)

Draft title* W hot causes eorthquoRes?
Engagement and phenomenon*

Television images 06 ewtkquq%e,—deu-aetate,d regions, the e,ﬁﬁe,ote 06 teunomi, and
bodies lined up 609" burial, are hard to look oi:,Th:eg; are the result iﬁ the Earth
mov-es Suddeneg,. Qou may 6‘@@@ an em«tkqu@&e, but how do eomtkq:m&es occue?

Body*
Description*

T he Earth's crust is made ap 06 kug/e, tectonic peod:e,s thot move seoweg,. Some are
palling apart, others are sliding past each other and some are colliding and paghing
ap mountaing . Most em«thq«m@,e,s occue aeong, the boundaries 06 these peqtes.

Explanation*

[« 6&0\‘;, ewthqu\ag,es are canged t’fw-oug,h, the movement 06 these peqte,s. As
tectonic Peqte,s wove and collide with each other theg, P”‘t great strain on the
rocks 06 the Earth’s crust. Sometimes the strain between the Peqtes becomes go
great that the rocke 06 the Earth's crast smddeneg, grap apart and. move into new
positions . W hen that happens, the energy released sends a shock wave that people
and animale feel and that causes the groand to shudder and shake, and sometimes
tear apart,

Description (linked to the above explanation)*

W ken the ?wound tears apart a 60&% is 6or~me,d, and once there is a 6ouket in
the Earth's crust, movement can continue qeong, the 6&«9(: line in the 6or—m 06
e,wthqtm@/eas.

Explanation*

T he rocks on either side 06 the 6&&8(2 are wouglh go they don't seip past each other
8mootheg,_ T here is a lot 06 6%(0(3(0« between these rocZ@ and 60% wov-ement to take
peac,e the strain must build ap wntil it is released in the (ynom 0{3 an ewvthqua@,e.

Restatement*

T hig is how we think e,ouﬁthquo&e,s ocewr, but thewe is more to @mi out,

* Draft writing frame subheadings are removed before learners write their final revisions.
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< Complex chain and forked flow diagram

\ 4
\4

\ 4

\/

\4

\/

\ 4
A
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Complex draft explanation writing frame (linked to a complex |-
flow diagram)

Draft title*

Engagement*

Topic (the thing to be explained)*

Body*

Explanation*

Explanation*

Explanation*

Restatement*

* Remove the draft writing frame subheadings before you write your final revision.
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< @ﬁ Model complex draft explanation (based on a complex flow

diagram)

Draft title* | ke e,ﬁﬁe,ot 06 r«qbbit—&,ieeiug; virag
Engagement*

‘After o mild winter and a drry spring’ said one retired farmer, you conld see
rabbits by the thousand. The,g, were bike a plague of locusts eating the grass down
until there was notking ee,ﬁt but bare corth and thick dust beowing; eve,r»g,wkeme,.
8ome,tkin9; had to be done .’

Topic (the thing to be explained)*
gomeﬂbing; wog done . A wabbit—&ieeing, viros (CV) wos ieeeg;aeeg, introduced and it

Rilled mach 06 the rabbit Popueation_ But it caused many uu(ﬁowe,seen congequences.,

Explanation*

The rabbit—Ribling virus Rilled rabbits in their thousonds and as a result kad
efifects on plants, insects, animal life, formers, consumers and poblution.

Explanation*

(t 6oeeowed that ag the rabbits died the pecmts grew (omd the dust settee,d) .
Notive plants regenerated, and for farmers, the grase grew. Consequently,
ﬁwmw—s were able to run more sheep and pwoduoe more meot and wool,

Explanation*

Ag a consequence of this increased production, there was an over—supply of meat
and wool, and hence the prices for this produce drropped. T his result was good
60% consumers — ohe,ap meat — but the congequences 6or— 6ar~mews were that tke,g'
needed larger farms and more farm workers to make o living . Farmers were not
the oneg, ones to guéﬁe,r-_ Because there were 6@«)%— rabbits the rabbit shooters
fost tkeiw(j,obs — but some became 6ow—m worhers,

Restatement*

(t seems that the introduction 06 CV hod many unex,Peotod e,éﬁe,ot@_

* Draft writing frame subheadings are removed before learners write their final revisions.

© Pearson Education New Zealand 2009



Simple cause-and-effect tool
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>

Causes

Topic

Effects
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Simple draft explanation writing frame (linked to a simple
cause-and-effect tool)

Draft title*

Engagement*

The thing I'm going to explain* (Use the word ‘why” or ‘how” and give the reader some information about what you are
going to tell them in the body of your explanation.)

Body* (Each topic sentence is about a ‘cause’ from the cause-and-effect tool followed by the ‘effect’)

Topic*

Topic*

Topic*

Restate the thing you explained*

* Remove the draft writing frame subheadings before you write your final revision.
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«X%% Model simple draft explanation (based on a simple cause- >

and-effect tool)

Draft title* D r-ip and okip: T he couses and eﬁﬁects 06 er08i0K
Engagement*

One doug on the beach the wind blew sand oround ny ee,g,s and. it stung. Beowing/ gand
is & couse 06 erogion,

The thing I’'m going to explain*
There are many casses of erosion, including water, blowing sand, carthquakes, us
and g,@qoiems .

Body*

Topic*

Woter can wagh owoy mud and rocks . T his is wkg, rivers can book muddg;.

Topic*
Beowing gand con make rocks smooth . T his is wk? rocks ot the beach ook smooth .

Topic*
Ewtkqm&ee ghofe the ground and cause eandseips.

Topic*
W’wn we remove trees and gmoumd cover (€ exposes the goifl g0 that it waghes owoy
in the rain.

Topic*

laciers can crack rocks and make scree (smxee r-oo&s) . qeqcie,ws can g;r-ind
rocke into rock @ow' .
Restate the thing you explained*

T hese are some of the couses 06 erogion, and this is wkg, we get muddg, waber,

landslides and bare hills .

* Draft writing frame subheadings are removed before learners write their final revisions.
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< Intermediate cause-and-effect tool

\

Causes Topic Effects
Cause Effect

Detail of causes Detail of effects
Cause Effect

Detail of causes Detail of effects
Cause Effect

Detail of causes Detail of effects
Cause Effect

Detail of causes Detail of effects
Cause Effect

Detail of causes Detail of effects
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/ £ Intermediate draft explanation writing frame (linked to an >
intermediate cause and effect tool)

Draft title*

Engagement*

The thing I'm going to explain* (Use the word ‘why’ or ‘how” and give the reader some information about what you are
going to tell them in the body of your explanation.)

Body*
Topic*

Detail*

Topic*

Detail*

Topic*

Detail*

Restate the thing you explained*

* Remove the draft writing frame subheadings before you write your final revision.
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-« Model intermediate draft explanation (based on an intermedi-

ate cause and effect tool)
E Draft title*Drip and chip: T he couses and effiects of erosion

Engagement*

One day on the beach the wind blew sand around my legs and it stung. Blowing sond is a couse off erosion.
The thing I’'m going to explain*
There are many causes of erosion including water, blowing sand, earthquakes, animale and humang, and
g,eacfe,ws. We can see the e,ﬁﬁe,c,ts 06 erogion in landslides, muddg, water and smooth rocks.
Body*
Topic*
Water can wagh away mad and rocks.
¢

Detail*

W hen rivers 6600(1 the,g, erode banke and the rock and goil 660008 downstrean . When we get h,e,ourgl rain
the water «owing; down hillsides can wash away land . Sometimes landslides bm'ngz down trees.

Topic*

Sand is another agent of; erogion.

Detail*

Strong winds blast sand against rocke cansing them to smoath offf.
Topic*

Ewtkquo&os are capable of reshaping the landscape .

Detail*

The sko&ing/ 06 an e,wvtqutm@,e loosens rocks and carth that canses landslides on the hills, the g,rvound to
be torn apart, and rivers to change their course.

Topic*
Arimals, liRe the possum, and human activity can cause erogion.

Detail*

We, and animals de,str'og, weg,e,tqtion that Pwe,u-ents er08ion , We expose the lond so there ig notking, to hold
the goif in peace,_ Eventuaeeg,, the goil seips and waghes away in the wain

Topic*
qeaoiw«s also couse erogion
Detail*

)
we |

As geaoiews move, they scour and gm«ind and crack the rack beneath then . Rocks are turned into scree
and gm—omd into ‘rock 6?:)

Restate the thing you explained*

T hese are some of the causes of erosion, and this is why we get maddy water, landslides and bare hills.

* Draft writing frame sub-headings are removed before learners write their final revision.
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93

N7 77 .

&y Complex cause-and-effect flow diagram >
Causes Topic Effects
Cause > | Effect

Detail: First draft Example Detail: First draft
Revised draft Revised draft

Cause » | Effect

Detail: First draft Example Detail: First draft
Revised draft Revised draft
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9 Complex draft explanation writing frame (linked to a complex
cause and effect tool)

Draft title*

Engagement*

The thing I'm going to explain*

Body*

Topic*

Detail*

Example*

Topic*

Detail*

Example*

Restatement*

* Remove the draft writing frame subheadings before you write your final revision.
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«%% Model complex draft explanation (based on a complex cause- -

and-effect tool)

Working title*D rip and ckip: the causes and eﬁﬁoots 06 er08i0K E

Engagement*

One day on the beach the wind blew sand at me and it stung . Blowing sand is a
couse 06 er08ion,

The thing I’'m going to explain*

There are many couses 06 erogion inoeuding water, beowing/ sand, earthquakes,
animale and humans, and glaciers. We con see the effiects of erosion in landslides,
muddg, water and gmooth rocks.

Body*

Topic*

Water con wash away mad and rocks .

Detail*

W hen rivers ﬁeood th,e,g, eat away banks and the rock and goil @ows down stream .
W hen we get he,wg. rain the water @owing; down hillsides can wash away fand.
Sometimes loandslides bm'ng: down trees.

Example*

W her o?cem Bola kit the East Coast oﬁ New Zealond. it cansed. many seips.

Topic*

Sand ig another agent 06 er0Sion .

Detail*
8’60«0«9 winds pio% ap graing oﬁ gond and blost them againgt rocke cauging them to
smooth 066.

Example*

T he sandstone oeiﬁﬁe on the West coast oﬁ New Zealand and Wave Rock in
Western Avstralia ore e,x,ampee,s 0(3 sand ag an agent oﬁ erogion.,
Restatement*

These are some ofj the causes of erosion, and this is why we get muddy water,

fandslides and bare hills.

* Draft writing frame subheadings are removed before learners write their final revisions.
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4 Simple concept frame

Have... Is.../Is a...Is an...
First lesson First lesson

Last lesson Last lesson
Can... Examples

First lesson First lesson

Last lesson Last lesson

© Pearson Education New Zealand 2009



Top Tools for Literacy and Thinking - Conceptual thinking 97/

Simple draft report writing frame (linked to a simple >
concept frame, brainstorm and factual meaning grid)

Draft title*

Engagement* (Interest your reader and tell them what your frame, brainstorm or grid was about.)

Definition* (Use the “is/are’ part of your frame, or the brainstorm word list to help write the definition.)

Body* (Tell your reader what you found out. Include comparisons from your grid.)

Topic* (Use the labels from your brainstorm or different parts of your frame to help you write the topic sentences.)

Detail*

Topic*

Detail*

Ending*(Remind your reader of the topics you wrote about.)*

* Remove the draft writing frame subheadings before you write your final revision.
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4 e@@ Model simple draft report (based on a simple concept frame)

Draft title* Crystals: {fashy and sweet
Engagement*

Cr—g,etaee are ol around our dim'ng, table . T he calt and sugar are owg,stqes and the
diamond ring on my gister's 6: nger is o weaeeg, expengive cw%stae.

Definition*

Crystals, like diamonds, are precions, hard and beautiful minerals.
Body*

Topic*

nglstqes hove faces.

Detail*

Faces are the smooth 6@0& pwts 06 a ow%@tae_

Topic*

Cr«g,stqes have many uses.

Detail*

We eot sugar crystals, we wear diamonds and we put quartz rock crystals in
gardens for decoration.

Ending*
W kether thega are éeuskg, or sweet, owg,stqes are abl around us.

* Draft writing frame subheadings are removed before learners write their final revisions.
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Intermediate concept frame

Top Tools for Literacy and Thinking — Conceptual thinking

>

Is.../Is a... Is an...

First lesson

Last lesson

Order Belomgs to a group | Order

Last lesson

Has.../Have.../Like... Can...
Things they have | Order Actions

First lesson

First lesson

Last lesson

Examples
Order

First lesson

Last lesson

Examples

Obiject, event or
idea

Are... (has these qualities)
Order Things about them

First lesson

Last lesson
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% Intermediate and complex draft report writing frame (linked
to an intermediate concept frame, brainstorm and factual meaning
grid)

Draft title*

Engagement*

Definition*

Body*
Subheading*

Topic*

Detail*

Example*

Subheading*

Topic*

Detail*

Example*

Ending*

*Remove the draft writing frame subheadings before you write your final revision.
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«%% Model intermediate draft report (based on an intermediate >

concept frame)
Draft tit/e*CWg,staes: @q@kg, ond sweet E

Cr—g,etaes are ol around our d«'m'ng; table . T he calt and sugar are owg,stqes and the
diamond ring on my gister's 6: nger is a M,qeeg, expensive ow%stae.

Engagement*

Definition*

Crystals can be precions, hard and made ander intense pressure, bike diamonds,
or gemi-precions and wmbeg and sweet like sugar that ig dried sugar cane juice.
Close up 4 orvg,stqes e be,autiﬁue and. many are ooeowﬁue.

Body*

Subheading*

The geometey 06 or—g,stqes

Topic*

Cmgstoﬂs have 60«;@@ thot can ghine like o mirror,

Detail*

Faces are the smooth 6(30& ports 06 a owg,stqe and. t’weg, con be tr«iomgu@wv 06
tr'ape,zoid or other 9eometwic skqpes . T he more 6&008 the @q@kfow tkeg, Cook. .
Example*

The 6&0&8 on onre CouSod or«g,staes were twfqng,ueor«.

Subheading*
The pwopewtie,s 06 orvg,gtqes

Topic*
ng,stqes have many pr«opemtie,s

Detail*

Sugor and galt crgstals can dissolue and crumble . Sugar has a sweet taste

and galt hos o galty toste, but there are crystals such as CuSD4 that can

be diggobred and spraged on plants to protect them from diceases, and that are
poisonoug and dangerous to taste. [n contrast, diamonds are hard and tagteless, and
can be used to cut glass. Cut diamonds refract light .

Ending*

W hether they are ffashy or sweet, decorative or useful, crystals are obl around

us .,

* Draft writing frame subheadings are removed before learners write their final revisions.
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4 Complex concept frame

Is.../Isa... Is an... Has.../Have.../Like... Can...
Order Belongs to a group | Order Things they have | Order Actions
Examples Where Are... (has these qualities)
Order Examples Group | Order Location | Order Things about them
When Value My questions
Order When | Order Value
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a Complex draft report writing frame (linked to a complex >
concept frame, brainstorm and factual meaning grid)

Draft title*

Engagement*

Definition*

Body*

Subheading*(Use labels from your brainstorm or subheadings from your factual meaning grid.)

Topic*

Detail*

Example*

Link*(Is there a way of linking this topic with the next?)

Subheading*

Topic*

Detail*

Example*

Link*

Ending*

* Remove the draft writing frame subheadings before you write your final revision.
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4 aﬁ Model complex draft report (based on a complex concept

frame)

Draft title: Cw?@taes: ﬁeash? and sweet
Engagement*

There is a huge range of erystals that occur naturally, and many more that can

be moade wti@oiueeg. ng»stqes e cwewg;wkewe. Some, like the salt and Sugar on
ouye dim'ng; table, we can eat. Dthers, like the diamond ring on my sister's @ng/e,r«,

which is weaeeg, expensive, are more decorative

Definition*

Most precious crystale like diamonds and rubies are very hord minerals made
under intense pressure. Some crystals, inoeuding diomonds, ore 6owme,d in v-oleanic

pipes deep anderground. Dthers Cike salt and sugar are crumbly. Some crysctals
oceur natwaeeg, and others can be made in ewge quantities (ei&e Sug/ouﬂ-) .

Body*

Subheading*

Finding crystale

Topic*

You may not be aware 06 it, bat c,r-g,stqes are all around us.
Detail*

Tke,g, are in the Sugar bow?, way Mdewgmoumd in voleanic Pipe/s’ (o(iomtonds) , and
in the craghed rock on your garden path (quow—tz) . Some cryetale in the forn of
medicines are found in phormacies, and others, in the form of plant spragys for bugs
and digeasges, are to be found in garden shaps.

Example*

The copper suepkqte, (CugO‘l-) owg,stqes [ mixed with water and spr-qg,e,d on my

citrus trees came (yoom a glouoo(e,n centre,
Link*

inn the range 06 diﬁée,went owg,staes, it is not surprising that tke% hove
diééem-e,nt properties and uges,

Subheading*

The properties 06 or«g,etqes
Topic*

Cr—g,etqes have many properties.
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Detail*

Sugar and galt crystals can dissole and crumble and they are edible. (n contrast,
diamonds are hard, although they can ghatter iff they are not cut pr—ope,rveg‘,

Example*

8ugm° cwg,staes con be diggolv-ed in soét drinke . Diamonds are go hard tkeg, can
be used to cut 9&1@@. Diamond dust i still hard and is used on saws able to cut
concrete ,

Link*

But when you fook, ot owg'staes ander a miowosoope it ig cleor t’wg, hove one
Pr—ope,wtg, i common .

Subheading*
The geometry 06 owg,staes
Topic*

All owg,stqes hove 6&0&8 that look as smooth asg 98&88. Mou(ga have 6&0@@ that shine
liRe o mirror.

Detail*

Faces are the smooth 6@0& parts 06 a or«g,@tqe and tke,g, can be tr«iomg«@cm or
tmxpezoid or other ge,ometwic shapes.

Example*

The 6(1068 on o ICMnD4 owg,stqes Cooked tr«itmgzuetm and the 6&0@@ on o diomond.
M'Kga were many diﬁéewe,nt skape,e.

Ending*

W hether th,e,g, are 66(18‘1: or sweet, whether used 60% decoration or gluu'ding,
miggileg, crystale are a@?woa\nd us.

* Draft writing frame subheadings are removed before learners write their final revisions.
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4 Simple brainstorm

Word collection Group + label Group + label Group + label

Group + label Group + label Group + label

Words added mid-lesson/
unit

Group + label Group + label Group + label

Words added at end of
lesson/unit
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«%% Model simple draft report (based on a simple brainstorm) >

Draft title*q«'qnte 06 the sea
Definition*

W kales are mammals (wtmm blooded or«eatwes) that live in the sea.

Body*

Subheading*

W kale Types

Topic*

There are many types 06 whale . We Rrow 06 gix, and one ig the gper-m whale .

Detail*
8P<wm wholes have teeth. T he Blue whale is kug,e,_

Example*

Mobg, Dick and the whale in gpong,eBob gqumve, Ponte are 8Pemm W holes .

Subheading*
The body of a whale

Topic*
T here are lots 06 pouots to o whale's boo(g;,

Detail*

W hales have thick blubbew to ‘%,ee,p them warn bat @'sk are cold blooded. W hales
breathe air through blowholes, fich have gills.

Example*

The gpem'm whale hag one blowhole, but the Rig;kt whale has two.

* Draft writing frame subheadings are removed before learners write their final revisions.
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4 Intermediate brainstorm

Word collection Group + label Group + label Group + label
A
is (a)
Further research Further research Further research
Elaboration

Type 1 questions (‘who?’, ‘what?’, ‘where?’, ‘why?’, ‘when?’ and ‘how?’)

Words added mid-lesson/
unit

Type 2 questions (Add ‘should’, ‘might’, ‘would’, could’, ‘if’ to the Type 1 questions,
e.g. ‘Who might?’, ‘What if?’ etc.)

Words added at end of
lesson/unit
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«%% Model intermediate draft report (based on an intermediate >

brainstorm)
Draft tit/e*qmnts 06 the sea g

( sow a whale breech (come out of the water) , and blow’ on a whale watch trip. (t was awesome.

Engagement*

Definition*

W kales are mammals (wwm blooded creatures like us) that live in the sea. T’w/g, be,eong, to the
game groap of animals as dolphins and por-poises.

Body*

Subheading*

Two Types 06 whale

Topic*
T here are two tgpe,s 06 whafle — toothed and baleen.

Detail*

gpemm whales have hug;e, iv-ory oonw—skope,d teeth like the tip 06 an e,ee,p"bomt’s tusk . [ contrast, the
giant Blue whale has baleen Peates instead 06 teeth .

Example/Elaboration*

T hese peqtas in the mouth 06 o baleen whale are like the Mdg;es on the wooﬁ 06 gour mouth and 6@@8
Cike gour @ngmm nails .

Subheading*

N ot like o {)'l'sk

Topic*
W hale bodies are not like @s’m bodies.

Detail*

W hales have ﬁeu&es, not tails and the,g, mov-e up and down, rot sidewag,s, W hales have thick blubber
to K,e,ep them warm — @sk are cold blooded. W hales breathe air tkwmg;k blowholes.
Example/Elaboration*

The gpw«m whale has one blowhole but the Qig;kt whole hog two. W hen the,g,' blow’ there ore loud

empeosions and o ﬁine spray ghoots out .

Ending*

Seientiste gtill don't Rnow how some whales can dive to such g,r«e,at d@pt’ws and @g,kt to the death with
giont equu'ds.

* Draft writing frame subheadings are removed before learners write their final revisions.
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' Complex brainstorm

Word collection

Words added mid-lesson/
unit

Words added at end of
lesson/unit

Group + label Group + label Group + label
Further research Further research Further research
Flexible grouping Flexible grouping Flexible grouping

Elaboration

Metaphor/simile

Type 1 questions (‘who?’, ‘what?’, ‘where?’, ‘why?’, ‘when?’ and ‘how?’)

Type 2 questions (Add ‘should’, ‘might’, ‘would’, could’, ‘if" to the Type 1 questions,
e.g. ‘Who might?’, ‘What if?’ etc.)
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«X%% Wodel complex draft report (based on a complex brainstorm) -

Draft tit/e*qmnts 06 the sea

-

Engagement*

[ caw a whale breech (come out ofj the water) like o steam train coming out off a
wet tannel, and ‘blow’ be,ﬁor'e, diw'nga liRe a gilent submarine, on o whale watch trip.

Definition*

W kales are mammals (wtmm blooded creatures like us) that live in the sea. Tke%
be,eongl to the same group 06 animals ag doeplu'ns and por«poiee@. Some whales are
e,no(ang,e,weo(,

Body*

Subheading*

Two t(aupe,s 06 whale

Topic*

T here are two tgpes 06 whale — toothed and baleen.

Detail*

gper«m wholes are toothed whales. Tkeg, have frmg,e ivowg, oom—s’mapecl teeth like
the ‘CEP 06 an e,eepkqnt'8 tush . (n contrast, the gzt'omt Blue whale is a boleen whale .
(t hag baleen peqtes (@ih bigl haie combs) instead 0(3 teeth .

Example*

T hese m'dg:e,d peates in the mouth 06 o baleen whale are like the m'dgze,s on the wooé
06 gour mouth and 6@0@ biRe your 6{'(912/“' nails .

Comment*

Both these whales and other whales that the J apanese cateh are e,ndqng,e,r—ed_ We
need to stop the d apanese 6%0:« regearch wkaeing,, but how?

Link*
F rom reseorch we Rrow that whales are not @sk,

Subheading*
Not CiRe a fich

Topic*
W hale bodies are not like @ek bodies .

>
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Detail*

W holes have ffukes, and they move up and down, ot sideways like o fick . W hales
are warm blooded (@i&e us) and have thick blubber to K,e,e,p then warem ., (1
controst, fish are cold blooded. W hales have lungs (Cife ug) ond breathe air
tkmug;h blowholes on the top 06 their head. Figh take oxygen 6s~om the water
t"woug,h their giees.

Example*

The Sperm whale has one blowhole, the Right whale has two.

Comment*

We Rrow quite o bit about whales but we are still not swre how tke,g, communicate .

Ending*

Seientists still don't Rnow how some whales can dive to sach great deptks and.
@g,h,t to the death with gziou(t sqw'ds T here will be much more to wepowt about
whaleg in the 60&3«“&0_

* Draft writing frame subheadings are removed before learners write their final revisions.
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Simple factual meaning grid

Key: v'=Yes X =No * = Some do/some don't

1 = start of lesson. 2 = end of lesson.

Top Tools for Literacy and Thinking — Conceptual thinking

>

? = Don't know yet

Object/person/event

Descriptions

Group

Group

Comparison
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%' Intermediate factual meaning grid

Key: v'=Yes X =No e = Some do/some don't 7 = Don’t know yet

1 = start of lesson. 2 = end of lesson.

Descriptors Obiject, person or event

‘All’, ‘some’, ‘none’, ‘few’, ‘most’...
statements

Comparisons
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Complex factual meaning grid >

Key: v'= Yes X =No o = Some do/some don't 7 = Don’t know yet

1 = start of lesson. 2 = end of lesson.

2
Descriptors Object/person/event
Group
Subheading ‘All, ‘some’, ‘few’
Subheading
Comparisons
References Questions
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< @ Criteria for assessing learners’ procedural knowledge

Names

At the simple level learners:

1 contribute to the completion of a simple tool

2 contribute to the completion of a simple draft writing frame linked to
information recorded on a simple tool

3 contribute to the partial completion of a simple tool, then complete
the tool independently, and use a simple draft writing frame linked to
information recorded in the completed simple tool

4 research a topic, complete a simple tool independently, and write a simple
text (without using a simple draft writing frame).

At the intermediate level learners:

1 contribute to the completion of an intermediate tool

2 contribute to the completion of an intermediate draft writing frame linked
to information recorded on an intermediate tool

3 contribute to the partial completion of an intermediate tool, then complete
the tool independently, and use an intermediate draft writing frame linked to
information recorded in the completed intermediate tool

4 research a topic, complete an intermediate tool independently, and write
an intermediate text (without using an intermediate draft writing frame).

At a complex level learners:

1 contribute to the completion of a complex tool

2 contribute to the completion of a complex draft writing frame linked to
information recorded on a complex tool

3 contribute to the partial completion of a complex tool, then complete
the tool independently, and use a complex draft writing frame linked to
information recorded in the completed complex tool

4 research a topic, complete a complex tool independently, and write a
complex text (without using a complex draft writing frame).
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4% Criteria for assessing learners’ quality of critical thinking >

Names

At the simple level learners:

1 receive, recite, remember and understand a limited amount of information

2 record and transform what they know using a simple critical thinking tool

3 apply the product of their critical thinking in a range of contexts.

At the intermediate level learners:

1 apply and analyse information

2 critically transform information and ideas using intermediate critical
thinking tools

3 apply the product of their critical thinking in a range of contexts.

At a complex level learners:

1 evaluate and create information

2 critically and complexly transform significant amounts of information and
ideas using complex critical thinking tools

3 apply the product of their critical thinking in a range of contexts.
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118  Top Tools for Literacy and Thinking — Assessment

4 Criteria for assessing learners’ quality of creative thinking

Names

At the simple level learners:

1 generate at least one novel idea or way of viewing a task/problem
(flexibility and ideational fluency)

2 demonstrate creative thinking that tends to be ‘surface level’, inflexible and
lacking insightfulness (elaboration, insightfulness and originality)

3 are unable to critique or elaborate their ideas that tend to be convergent
(elaboration and originality).

At the intermediate level learners:

1 sometimes show imagination and fluency by generating original ideas
(fluency and originality)

2 show flexibility by generating and elaborating on alternative ways of
viewing a task/problem (flexibility and elaboration)

3 critically evaluate ideas and apply ideas productively.

At a complex level learners:

1 are highly imaginative, and capable of fluently generating numerous
original, and sometimes abstract, ideas. (fluency and originality)

2 make insightful and elaborated connections and discoveries (elaboration
and insightfulness)

3 critically evaluate the product of their creative thinking.
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Top Tools for Literacy and Thinking — Assessment

Criteria for assessing learners’ quality of caring thinking >
Names

At the simple level learners:

Affective thinking

1 express their own feelings and what causes them, and sometimes infer the
dispositions and intentions of others

Ethical thinking

2 do little to respect the rights of others, or explore issues ethically or
articulate their own behaviour in ethical terms

3 demonstrate behaviour that is sometimes ethically inappropriate and self-
centred

4 use simple caring thinking tools independently.

At the intermediate level learners:

Affective thinking
1 express their feelings and understand and respect the feelings of others

Ethical thinking
2 articulate their own and others’ behaviour in ethical terms

3 are ethically fair minded, reasonable and mostly consistent

4 use intermediate caring thinking tools independently.

At a complex level learners:

Affective thinking

1 consistently express their feelings and appreciate and encourage respect
for the feelings of others

Ethical thinking

2 consistently make considered ethical decisions in respect to their own and
others’ behaviour and communicate ethical criteria in respect to behaviour
to others

3 are ethically fair minded, reasonable, and consistent

4 use complex caring thinking tools independently.
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5 Criteria for assessing learners’ quality of episodic thinking

Names

At the simple level learners:

1 recall some episodes/events in sequence

2 elaborate some episodes/events

3 cannot distinguish between main and minor episodes/events

4 cannot appreciate recount, narrative or explanation structures

5 infer a limited number of links between episodes/events or parts of an
explanation.

At the intermediate level learners:

1 recall most episodes/events in sequence

2 elaborate most episodes/events

3 distinguish between main and minor events

4 understand recount, narrative and explanation structures

5 infer some links between or among episodes/events or parts of an
explanation.

At a complex level learners:

1 recall all episodes/events in sequence

2 elaborate all episodes/events

3 distinguish between main and minor episodes/events

4 appreciate recount, narrative and explanation structures

5 infer links between or among episodes/events or parts of an explanation.
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Top Tools for Literacy and Thinking — Assessment

Criteria for assessing learners’ quality of conceptual thinking -

Names

At the simple level learners:

1 rarely use inductive thinking to construct generic (concrete) categories or
concepts from specific instances

2 have limited ability when citing examples and attributes of concrete
concepts

3 rarely differentiate between specific instances and generic concrete
categories or concepts

4 define concepts in terms of self

5 rarely use concepts to reason.

At the intermediate level learners:

1 frequently use inductive thinking to construct generic (concrete and
abstract) categories or concepts from specific instances

2 cite examples and multiple attributes of (concrete and abstract) concepts

3 can differentiate between specific instances and generic concrete and
abstract categories or concepts

4 use concepts to reason.

At a complex level learners:

1 provide multiple categories for a single concept

2 use concrete and abstract concepts to reason (including syllogistic and
comparative thinking)

3 frequently use inductive thinking to construct generic concrete and
abstract categories or concepts from specific instances

4 fluently cite examples and attributes of concrete and abstract concepts

5 can differentiate between specific instances and generic concrete and
abstract categories or concepts.
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122  Top Tools for Literacy and Thinking — Assessment

< Criteria for assessing learners’ metalanguage

Names

At the simple level learners:

1 name a few of the tools they use

2 name a few of the types of thinking evoked by those tools

3 name a few text-to-tool links

4 identify a few text features.

At the intermediate level learners:

1 consistently name most of the tools they use

2 consistently name most of the types of thinking evoked by tools

3 consistently name most text-to-tool links

4 consistently identify most text features.

At a complex level learners:

Talk confidently about the tools they use, the types of thinking evoked by
those tools, when to use them and the text features of a range of single and
mixed genre
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